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ABSTRACT
"BEATING THE ODDS": HOW BI-LINGUAL
HISPANIC STUDENTS WORK THROUGH
ADVERSITY TO BECOME HIGH
ACHIEVING STUDENTS
The purpose of this qualitative study was to examine characteristics of
academically successful Hispanic students. Rather than ask ourselves why so many
Hispanic students are failing, this study takes a more positive approach to this subject.
Despite repeated failures and early academic difficulties, some Hispanic students
continue to fight through the adversity. Some children have a positive attitude toward
school although there are monumental barriers for these at-risk children. This study
asks, "What piece of the puzzle do these students possess that the others do not?" In
essence, this is an "asset-oriented" approach rather than a deficit-assessment
approach. The purpose was to explore and examine personal character traits of the
high achieving Hispanic students. It also explores external factors, such as support
systems for these students, as well as intrinsic motivators.
One interesting theory is that of resiliency. Many successful at-risk students
have a support system which fosters resiliency and helps them to succeed.
There is a great deal of valuable information shared from these highly
successful Hispanic students.
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CHAPTER I
THE PROBLEM
Introduction
The term at-risk seems to be an overused adjective when it comes to describing
students in the twenty-first century. According to the United States Department of
Education Condition of Education report of2003 being at-risk "means having one or
more family background or other factors that have been found to predict a high rate of
school failure at some time in the future. This failure generally refers to dropping out of
high school before graduating but also can mean being retained within a grade from one
year to the next. The risk factors include having a mother whose education is less than
high school, living in a single-parent family, receiving welfare assistance, and living in a
household where the primary language spoken is other than English" (National Center for
Educational Statistics [NCES], 2003a, p. 249). By definition, being born into a Spanishspeaking family qualifies students for academic failure before they even enter the public
school system. With this is mind, it should come as no surprise that Hispanic students
have lower high school completion rates than White non-Hispanic or Black non-Hispanic
students.
Why is it then that some Hispanic students are staying in school? Not only are
some students staying in school, but some are actually achieving, academically, near the
top of their class. Is it socio-economic status, is it parent involvement, is it the personality
traits of the student or is it a combination of all these that helps these at-risk Hispanic
students succeed?
1
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One such theory for high achieving Hispanic students is that ofresiliency.
"Resiliency theory identifies protective factors present in the families, schools, and
conununities of successful youth that often are missing in the lives of troubled youth
(Kravetz, 1999)" (Chavkin & Gonzalez, 2000, p. 1). Five key protective factors are (a)
supportive relationships with caring adults, (b) student's characteristics such as selfesteem, (c) fan1ily factors, (d) conununity factors, and (e) school factors (Chavkin &
Gonzalez, 2000). Although some of these factors may be present in all high achieving
students, the presence of protective factors during childhood seems of great importance.
These resilient children possessed temperamental characteristics that elicited positive
responses from individuals around them. Thus, they came to see the world as a positive
place in spite of the difficult issues with which they had to deal.
"Werner (1984) brings to attention many personal attributes or characteristics
present in children which help them to succeed regardless of the odds stacked against
them. Attributes for success might be things such as the ability to "find a great deal of
emotional support outside of their inunediate family," (p.70) "faith that things will work
out ... " (p. 71) and "temperamental characteristics that elicit positive responses from
family members as well as strangers" (p. 69). Is there a conunon thread woven through
the high-achieving Hispanic students that helps them overcome academic adversity? Can
we predict who will beat the odds? Can we implement programs that help instill
resiliency in children despite the odds against them?
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Statement of the Problem
America's educational system is constantly adjusting to accommodate a wide
variety of ethnicities. Minority enrollment in the United States rose from 24% in 1976 to
34% in 1996. Hispanic student enrollment increased from 6.4% in 1976 to 12% in 1996
(Garcia, 2001). Ethnic and racial background students continue to be placed at-risk in
today's educational institutions. Is it fair to place them at-risk because many of these
children enter school with very limited English skills? "According to Robert C. Johnston
(2000), only 16 percent of Hispanic eighth graders were able to pass a 1998 reading test
administered by the National Assessment of Educational Progress" (as cited in Williams,
n.d.). Furthermore, statistics show approximately 50% of Hispanic students leave school
prior to graduation (Garcia, 2001). With statistics like these, where will it end? Why does
this happen and more importantly, how do some Hispanic students beat odds like these
and what can we learn from them?
Significance of the Study
This study enhanced current research on the resiliency of high-achieving Hispanic
students. In all likelihood, these students possess one or more of the factors inclusive of
an effective support system. By closely examining this new research, the hope is to
pinpoint the missing protective factors within a child's support system that can lead to
intervention and assistance. Extending this research to educators, parents and community
members will enable them to set up a theoretical framework of support with practical
applications for at-risk Hispanic students. In addition, this research will open doors for
further studies on resiliency theory and at-risk Hispanic youth.
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Purpose of the Study
Rather than ask ourselves why so many students are failing, I would like to take a
more positive approach to the problem. Despite repeated failures and early academic
difficulties, some Hispanic students continue to fight through the adversity and become
successful students. Some children have a positive attitude toward school although there
are monumental barriers. I would like to look at the high-achieving Hispanic students and
ask, "What pieces to the puzzle do these students have that the others do not?" In essence,
I will take an asset-oriented approac.h rather than a deficit-assessment approach. The
purpose of this study was to explore and examine personal character traits of highachieving Hispanic students. It also explored external factors, such as support systems,
that increase chances of student success. Furthermore, it delved into intrinsic motivators
for high-achieving Hispanic students. Through interviews and observations, information
was gathered, sorted and recorded. This information will help in setting up future
programs to assist at-risk Hispanic students.
Research Question
Of all the Hispanic households in the U.S. with school age children, 71 % speak
Spanish at home. Of these households, 23% of the students have difficulty speaking
English (NCES, 2003). With statistics like this, it is truly a wonder that some of these
kids continue to succeed in our educational system.
As educators and facilitators we are only able to see the situation from the outside
looking in. We need to view the situation with open eyes and ask what these students can
teach us from their experiences. What can students who are in the education system today
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share with us? How do these kids succeed? Why do these kids succeed? It is amazing that

these children fight as hard as they do to rise to the top and become some of the highest
achieving students. Why is it that some bilingual Hispanic students excel in the
classroom, achieving at higher rates than some of their Anglo peers? In light of all these
inquiries, there are two driving questions for this study. What personal characteristic
traits do these successful students possess? And, what are the common elements within
the child's support system that increase their chances of academic success?
Definition of Terms
The following list contains specific definitions that will enhance understanding of
this thesis.
Ethnographic Study--an in depth involvement within a culture to help describe naturally
occurring behavior.
Hispanic--a person of Mexican, Puerto Rican, Cuban, Central or South American or other
Spanish culture or origin, regardless of race.
Protectivefactors--those factors that are present in resilient youth's support system which
help them adjust to the risk factors and stressful life events, such as family, community,
school, etc.
Resilience--the ability to cope with adversity and overcome the most challenging
circumstances.
Overview
In chapter I, the groundwork has been laid for this qualitative study. The problem
was defined and introduced. The purpose and significance of the study have been
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established. Also, several research questions have been asked and brought to light.
Important terms have been introduced and defined.
In chapter II of this study, many research articles have been reviewed. Through
analysis and summary, information has been linked to previous research in this area. This
sets the groundwork to expand knowledge. The literature has been directly tied to the
research problem and gaps have been brought to the attention of the reader. This helps
justify the study. In a nutshell, the purpose of the review was to relate previous research
to the problem currently under investigation.
In chapter III, the author explained how the study was carried out. The chapter
shared information about the participants and how and why they were chosen. It gave
background on the participants. This chapter also told how the information was gathered
through interviews and observations. Many field notes were taken and organized before
recording results.
In chapter IV, the results of the study were shared. Classroom observations were
carefully documented and described. Audio recorded interviews with participants were
transcribed in this chapter to give the most accurate information.
Chapter V briefly summarizes the background of the study. Furthermore the data
gathered in the semi-structured interviews were coded and grouped into common themes.
The themes were defined in chapter V. Recommendations for further research in this area
are suggested in chapter five. Suggestions include research that looks at successful
students as well as research on the topic ofresiliency.

CHAPTER II

REVIEW OF LITERATURE
Historical Background
The United States of America has always been a melting pot of ethnicities, race
and culture. Since the advent of formal education there has been controversy as to how to
best educate this diverse population. One could still make a case that there is much work
to be done in this area. At one time it seemed that minority groups were content with
assimilating to the American way. But as minority numbers grew, so did their public
voice. As early as 1840 there was a struggle between the Catholics and Protestants which
eventually led to private Catholic schools (Mondale & Patton, 2002). Today there is still
no perfect way to set up an educational system for such a diverse population and the
issues that accompany them.
The earliest influx of immigrants to the U.S. was European. "Between 1836 and
1914, over 30 million European immigrants entered the United States of America"
(Evans, 2001, p. 1). However, as a result of the 1965 Immigration Act, larger numbers of
Asians and Latin Americans started to enter the country. They have continued on a steady
rise since this time. In the last 30 years, the minority percentage of school age children
has grown by 16% (NCES, 2003). If numbers continue at the rate they are going, in a
mere 40 years, in the year 2040, White, non-Hispanic students will be a minority in every
category of public education (Garcia, 2001). Of these minority students, Hispanics are the
largest and fastest growing group.
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Eugene Garcia (200 I) shares some interesting statistics on the growing number of
Hispanics in America, including:
I. Approximately, 200,000 Hispanics immigrate legally to the United States
each year; this makes up 40% of all legal immigrants.
2. An estimated 200,000 more Hispanics immigrate illegally every year.
3. The Hispanic population has grown 35% since 1990 compared to 8% overall
growth of the general population.
4. If the rate of increase continues, Hispanics will be the largest minority group
in the U.S. by the year 2005.
5. Hispanics constituted approximately 34% of public elementary and secondary
school enrollment in 1995.
Possibly the most astounding statistic is the projection that by 2026 we will have the
exact inverse of student representation as we knew in 1990 where non-Hispanics made up
70% of our K-12 student enrollment.
There has already been much written about the adverse effects of unemployment,
single parent households, poverty, drug abuse, divorce, prejudice and racism on the lives
of children of low-income, minority families. Although we may know that children from
all types of backgrounds can possibly come to school at-risk, the Hispanic at-risk rate
seems much higher than other ethnicities. Within minority statistics are a frightening
number of at-risk and failing Hispanics in our public schools. Many of these at-risk
Hispanic students are leaving school before graduating. The increasingly high number of
at-risk students is a major concern in schools today.
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One consistent category for academic success accepted by many is graduation
rate. As a nation, we graduate approximately 90% of our students from high school
(NCES, 2003). However, in 2001 the National Center for Educational Statistics also
states that over 27% of Hispanic students are dropping out of school before graduating.
With the increasing number of Hispanic students, and the high number of dropouts within
this group, it seems our nation is on a crash course with disaster. Is our nation willing to
accept overall dropout rates as high as 40%?
Successful At-Risk Students
Despite the gloomy picture that this may paint, many Hispanics are succeeding,
and graduating from high school. According to the NCES (2003), the percentage of
Hispanics in college almost doubled from 1975 to 1994. In their most recent report
entitled "Status and Trends in the Education of Hispanics," the executive summary states
"Hispanics have made gains in several key education areas in the past 20 years" (NCES,
2003b, p. xi). The NCES also shows that the average reading scale scores for Hispanics
continue to be on a steady incline. Furthermore, in "1998 Hispanic high school graduates
earned more credits than did 1982 graduates" (p. xi). This equates to more Hispanic
students taking Advanced Placement examinations than ever before. In fact, "2 out of
every 5 Hispanics 17 years old and over participate in adult education" (NCES, 2003b,
p. xi).
The National Assessment of Educational Progress shows some good news for
Hispanics as well. In a 1990 study, as reported by the Rand Corporation in 1994, higher
gains in verbal and math scores were observed among Hispanics compared to White,
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non-Hispanics from 1975 to 1990 (Garcia, 2001).
Although the fact remains that 27% of Hispanics are dropping out of school, we
must keep in mind that the percentage of students dropping out is on a steady decline. In
fact, in 1991, 35% of Hispanics were high school dropouts. Their White, non-Hispanic
p_eers, however, have remained at the same level of approximately 7% for several years
(NCES, 2003). Are there common characteristics in these at-risk students that help them
stay in school, succeed in school and beat the odds?
Resiliency Research
An interesting approach to helping at-risk students succeed is to examine the
notion of resilience. Resiliency is the ability to cope with adversity and overcome the
most challenging circumstances. Resiliency theory identifies protective factors present in
the support system of troubled youth along with personal characteristic traits. One of the
first and most influential resiliency studies was conducted by Emmy E. Werner, a
University of California child psychologist, and Ruth Smith. They followed a group of
Hawaiian students from 1955 to 1986 and found that about one third of the students who
were affected by major conditions of "risk" escaped to adulthood without much
permanent damage. Werner and Smith noted that children who emerge from the risk
conditions without major problems had at least one person who unconditionally accepted
them as they were. These people included teachers, counselors, and other adults who
served as role models (Werner & Smith, 1982).
Since the classic study done by Werner and Smith, there have been several other
studies done on resiliency, including one done in 1994 by James McMillan and Daisy
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Reed. McMillan and Reed believe that the factors relating to resiliency can be organized
into four major categories: individual attributes, positive use of time, family, and school.
Individual attributes would include such characteristics as a positive attitude, high
intrinsic motivation and a desire to succeed. Positive use of time included such things as
hobbies, activities and participation in clubs. These activities seemed to lend purpose to
the difficult life of an at-risk student (McMillan & Reed, 1994).
McMillan and Reed's 1994 study also found that these children had the
opportunity to establish a very close bond with a family member that was able to give
them the needed attention and support. They grew up having a sense of trust. Resilient
students in this study were able to seek out and find support at school as well. Teachers
play an important role in the success of resilient students. This study noticed that most
resilient students tried to involve themselves in school activities outside the classroom. In
summary, McMillan and Reed believed that these children were successful because they
had chosen to be successful and wouldn't let things stand in their way.
Nancy Chavkin and John Gonzalez, in their 2000 study, identify protective factors
within the families, schools and communities of successful youth that are missing in the
lives of other troubled youth. The five key protective factors they summarize are:
1. Supportive relationships, particularly encouragement from school personnel

and other adults
2. Student characteristics, such as self-esteem, motivation, and accepting
responsibility
3. Family factors, such as parental support/concern and school involvement
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4. Community factors, such as community youth programs (e.g., sports, clubs,
hobbies)
5. School factors, such as academic success and pro-social skills training
(Chavkin & Gonzalez, 2000, p. 3).
Still others, such as Bonnie Benard, believe that "protective factors" can be
lumped into three major categories with many other factors within each category. Benard
(1995) categorizes protective factors as:
1. Caring relationships
2. Positive and high expectations
3. Opportunities for meaningful participation
Another relevant study was done by Martin Krovetz (1999) in his book, Fostering

Resiliency. Krovetz visited seven highly successful schools whom he says fostered
resiliency and believed in the potential of all students. These schools were fighting for the
"hearts and souls" of their students. On the back cover of his book, Krovetz writes the
staff believed "in the ability of every person to overcome adversity if important
protective factors are present" in that person's life. Their theory is rooted in the notion
that if one's family, community and school care deeply about you, have high expectations
and purposeful support for you, and value your participation, you will maintain a faith in
the future and can overcome almost any adversity. Chapter two ofKrovetz's book
presents a model for moving schools toward becoming more resilient learning
communities. At the nucleus of this model is the belief that all children can learn to use
their minds and hearts well (Kravetz, 1999).
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Resiliency Programs
Regardless of the different resiliency models, there is much to be learned from
these successful students. Several authors have been studying resiliency for years and
believe that schools should support and foster resilience in youth in order to help their
students beat the odds. Some, including Bonnie Bernard believe we are "born with an
innate capacity for resilience," but with nurturing and guidance at the right time, one can
strengthen his/her resilience. In fact, some schools have already implemented programs
that help build resiliency in at-risk youth. One such school was Hiawatha Elementary
school in Minneapolis, Minnesota where, in 1999, 93% of the children qualified for free
lunches. Harriet Glick was the instructional integration specialist in Minneapolis at that
time. Over a 4-year span, from 1998-2002, this school trained the majority of teachers in
resilience strategies. It was Glick's belief that ifresearch showed the importance ofa
caring relationship with an adult, then that would be a good place to start. Hiawatha
school cites seven strategies for boosting resiliency in at-risk students (North Central
Regional Educational Laboratory [NCREL], 1994).
1. Ensure each child some significant contact with a supportive adult
2. Develop peer support programs
3. Train students in self-motivation
4. Create circuit breaker mechanisms for intervening in negative chains of events
that jeopardize students.
5. Develop learning approaches that build on the prior cultural knowledge
children bring to school, rather than exploiting their weaknesses.
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6. Pursue topics of personal interest of each child.
7. Bring integrated social services into the school.
The biggest change that Glick saw was the positive attitude from teachers and students.
She believes the change came from using intervention rather than punishment to promote
change (NCREL, 2003).
Other agencies have begun work under the resiliency mnbrella as well, such as the
National Resilience Resource Center. This "center assists school, community and
organizational leaders in enhancing capacity to tap natural, innate health or resilience of
youth, families, communities and systems. The goal is to assist view all students,
residents or clients as being at-promise rather than at-risk" (p. l). "The outcomes include
both improved individual student performance and behavior" (p. I). Training and
technical assistance for strategic systemic initiatives is provided on an ongoing basis by
the center. (ResilienceNet, n.d.)
Another organization helping foster resiliency is the Tucson Resiliency Initiative.
"The Tucson Resiliency Initiative (TRI) is committed to nurturing the resiliency in every
Tucson youth for the betterment of the entire community" (p. I). "The resiliency
approach is not a program or activity, but rather a framework through which schools and
communities adopt unique resiliency-building attitudes, policies and strategies" (p. I)
They have compiled a very in-depth list of ideas for building resiliency, ideas such as
providing caring support, providing opportunities for meaningful participation, increasing
pro-social bonding and setting clear and consistent boundaries (Tucson Resiliency
Initiative, n.d.).
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Yet another very interesting project was done over a 4-year span by the Center for
Research on Education (CREDE). The project was entitled Improving Classroom
Instruction and Student Learning for Resilient and Non-Resilient English Language
Learners. Over a 4-year span they conducted "research with approximately 1,000 fourth-

and fifth-grade students from 21 classrooms in three elementary schools identified as
having large proportions ofELLs (i.e., more than 80%) as well as having students from
high-poverty families (about 90% received free or reduced-cost lunches)" (p. 1).
Systematic observations were conducted as well as teacher and student interviews. Their
findings concluded that "resilient students were high achieving on both standardized
achievement tests and daily school work, were very motivated, and had excellent
attendance"(p. 1). They "used the results from ... research to develop an instructional
program called the Pedagogy to Improve Resiliency Program (PIRP) to enable teachers to
change their classroom practices and foster the educational resiliency of ELLs. This
program incorporates generic instructional components, such as reciprocal teaching and
culturally relevant instruction, along with CREDE's Five Standards for Effective
Pedagogy (Tharp, 1997)" (p. 2). The program "focuses on providing teachers with
knowledge of several resiliency building strategies ... " (Padron, Waxman, Brown &
Powers, 2000,

p. 2)

Nan Henderson and Mike Milstein (2003) share strategies for fostering resiliency
in schools in their book entitled Resiliency in Schools: Making it Happen for Students
and Educators. Henderson and Milstein believe that although it appears that some
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individuals have genetic tendencies that contribute to their resiliency, most of the
characteristics associated with resiliency can be learned. Six consistent themes have
emerged from their research showing how schools, families and communities can provide
both the environmental protective factors and the conditions that foster individual
protective factors. The themes lead to a six-step strategy for fostering resiliency and they
are as follows:
1. Increase bonding
2. Set clear and consistent boundaries
3. Teach life skills
4. Provide caring and support
5. Set and communicate high expectations
6. Provide opportunities for meaningful participation
The authors walk educators through each step to help foster the resiliency of every
student (Henderson & Milstein, 2003).
No matter whose definition ofresiliency we use, nor what set of protective factors
we agree upon, there are several things we do know about resilient at-risk students. We
do know that children are worth our efforts and time. We also know that at certain times
in their lives they may be less or more resilient than other times of their lives. There is
neither a magic formula nor a one-size-fits-all program. Families, school, and
communities must work together to help these at-risk students beat the odds and become
successful students and citizens. We must take the attitude that what is right with these
students is more powerful than what is wrong with them!
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The shift in thinking about resiliency challenges us to think outside the box.
There has been promising insight by schools that believe in resiliency and have
implemented programs that promote resiliency. Resilient at-risk students who rise above
all the adversity give us hope and encouragement for the future.

CHAPTER III
METHODOLOGY
Introduction
This qualitative ethnographic study was conducted in such a fashion as to
determine common attributes ofresilient at-risk Hispanic youth and their support system.
The sample of students was selected from the population of academically high achieving
Hispanic students from the Rock School District in the 2003-04 school year.
The Rock School District is located in a small town in north central Washington.
It has 1,378 full time students of which 72% are White, non-Hispanic. The Hispanic

population comprises 27% of the school district. The school district's total minority
population is approximately 28% according to 2003 statistics. In short, there are Hispanic
students and White, non-Hispanic students within this district. It is considered a rural
district and encompasses approximately 150 square miles. The level of family
participation in the free and reduced lunch program is at approximately 50%. According
to the state's Office of Superintendent of Public Instruction, the annual dropout rate for
this high school's students is 2.5%. This statistic is below the state average of 6.7%. The
6. 7% state dropout rate is also below the national average of approximately 10%.
Participants
The criteria for selecting students for this study were set up well in advance of the
study. By nature, the sampling is extreme case sampling. The atypical participants were
unusually successful academically and were chosen to gather the most valuable
information. The nature of this study required high academically achieving Hispanic
18
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students to participate. The students must have been working above grade-level
expectations at the time of this study. Furthermore, at one time in their educational career
they must have had a history of working below grade-level expectations. The four willing
participants for this study during the 2003-2004 school year add great insight into
resiliency research. Through an agreement with the school district, educational records
were examined by the researcher of this study to help determine qualified participants.
The prospective students were contacted and asked if they would be willing to participate
in a research project studying the attributes of highly successful Hispanic students.
Procedures
Because the participants were minors, parental permission was needed to
continue in the research (see Appendix A). After participant and parental consent, the
researcher then set up classroom observations where in-depth field notes were taken (see
Appendix B). Following the observations, interviews with the participants were
conducted. The semi-structured interviews were face-to-face interviews (for questions see
Appendix C). All interviews were audio-recorded and transcribed for clarity and validity
by agreement of participants and parents.
The interviews were consistent with all participants and followed the same
protocol. Questions addressed common attributes of personal characteristic traits and
support systems within high academically achieving Hispanic youth. Questions focused
on, but were not limited to, school-related factors, family-related factors, community
related-factors, supportive relationships and future implications. They also looked at
personal characteristic traits such as self-esteem, self-efficacy and internal locus of
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control as well as how resilient the participants rated themselves.
Research Design
This study is a qualitative ethnographic design. The author has done his best to
become a part of the participant's world and culture yet keep any personal bias at bay.
The author, however, did not simply take things at face value but rather strived to
understand the participants to their fullest capacity in the purest ethnographic sense.
Observations, ethnographic interviews, document analysis and audio recording and
transcribing were all used to enhance this study. The observations took place in various
classrooms during the school year and in several subject areas. The accuracy and richness
of the interviews increases external validity.
Data Collection
Information was gathered through interviews, observations and various
documents. Documents were educational records of each of the four participants. Records
were used to verify academic success as well as history on each student. The interviews
were done at several different times throughout the school year as patterns in the study
evolved. The interviews were always audio-recorded for accuracy. During the
observations, extensive, accurate field notes were taken. The validity and reliability of
this study are enhanced by the length of the study and the accuracy of the field notes and
transcriptions.
Data Analysis
After the interviews and observations, the data were coded. Coding categories
emerged after transcribing the information and carefully looking for commonalities in
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wording or phrases. Bogdan and Biklen's (1992) "Cut Up and Put into Folders
Approach" was used with the multiple copies of transcripts. After putting the data into
folders, they were transferred onto large index cards and placed under specific headings.
Major headings emerged during this process as well as smaller sub-codes. The data
determined common themes and attributes within support systems and personal
characteristic traits of resilient at-risk Hispanic youth. The major categories that surfaced
through this strategy acted as pathways for further research and analysis. From this data,
effective support systems can eventually be set up to help future at-risk students beat the
odds.

CHAPTERIV
RESULTS OF THE STUDY
The focus of this study was to observe and interview highly successful Hispanic
students and delineate common characteristic traits or external factors among them. Are
there some commonalities that separate these students from their non-successful peers? It
seems we can learn much from these students.
The administrator of this study conducted classroom observations throughout the
school year to gather information and build a certain amount of background. Furthermore
he conducted semi-structured interviews with these students. The interviews were audio
taped and transcribed for the most accurate information. The interviews were then coded
and separated into common categories. The categories also acted as guideposts for further
investigation, namely a second interview for clarity and a deeper understanding. The
questions for the second interview were derived from gaps in the initial interview.
Following the interviews the data were coded. After coding all the data, the data
were transferred onto large index cards and categorized. Multiple copies of the data were
made so that information could be placed in more than one category. For visual
assistance, the data were color coded and placed on poster board under major category
headings. The category headings emerged from transcribing the interviews and
observations and going over the data several times. Going through this labor intensive yet
thorough process enlightened the author to the emic data collected from participants.
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Please note: Names in this chapter have been redacted due to privacy concerns.
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Interviews and Observations

was a junior in high school in the 2003-04 school year. She was 17 years
old at the time of this study. There are four children in her family and she is third in line.
was born and raised in the United States. Her parents grew up in Mexico and
moved to the U.S. for better opportunities for the family.

has been in the same

school district her entire career. Spanish is spoken at home with the parents and English
is spoken with the siblings. Her personality is charming and she came recommended by
several of her teachers. The most incredible thing about

is that she maintains a

3.25 grade point average while having an individual edncation program under the special
education umbrella in school. She was a joy to talk with and become friends with.
Classroom Observation
I am observing

in Mr. Dittrich's classroom and it is Wednesday, May 19'\

It is third period, a 90-minute block immediately following lunch. I enter the classroom
along with the students, 31 outstanding high school juniors and seniors. Upon entering, I
notice handwriting encompassing the black boards. Also, the walls are covered with
letters. I don't recognize the words, and they look to be written in a foreign language.
Then, it occurs to me, it is a foreign language ... trigonometry! For the next hour and a
half we are speaking in mathematical terms that would make anyone proud to understand.
There are 17 girls and 14 boys in this trigonometry class and the seating arrangement is
assigned by the teacher according to need. I notice there is a group of three Hispanic girls
in one comer of the room, sitting together. However, another Hispanic girl is sitting
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among her Anglo peers. Her name is

and she is the student I am observing. The

teacher chose this seating arrangement because there is one Hispanic girl in the first
grouping who needs extra assistance from her bi-lingual peers.
The immediate appearance of the room looks unkempt. One wall has shelves that
are totally filled with boxes. Upon further examination I notice the boxes are sample
curriculums and special units for Mr. Dittrich's teaching, not unkempt at all. There are
mathematical formulas written on every available wall space to assist students. One wall
has several windows facing south so even, though it is an overcast day, the room is bright
and warm.
Upon entering, the students are chatting about last night's homework assignment.
One student has forgotten his assignment. Mr. Dittrich informs him that he has until 5 :00
to be given full credit. Mr. Dittrich is supervising in the weight room after school and
reminds the student to hand the homework to him, directly. Next, they begin doing a
daily review problem which is on the overhead. The students are given a few minutes to
work out the problem, individually. Then he spins the wheel to see who will be the lucky
one to solve the problem in front of the class. The requirement is they speak and teach as
they solve the problem. This way he can check for their understanding in each step of the
process. All the students have a scientific calculator at their disposal. If they can't afford
one, Mr. Dittrich finds the funds to buy several for the classroom. The classroom is then
very quiet while the students work on this problem, except for the three Hispanic girls in
the comer. They are helping one another at a respectful noise level and in an acceptable
manner. One girl asks, "Can I go do my work in the sunshine outside?" The answer is yes
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and off she goes. She has already worked through and tested out of the class
requirements. It seems the teacher let her do sort of an independent study at her own
pace.

gets right to work doing her review problem and seems to have no difficulty

with it. However, she is not chosen to work the problem out in front of the class like I am
secretly hoping.
At this point of the class a student asks a question about something that occurred
in class, yesterday. Mr. Dittrich replies that we better ask
taker. Apparently,

she's the official note-

is outstanding at taking notes in class and whenever anyone has

a question they go to her. This is, obviously, a strategy she has worked on and perfected.
Next, Mr. Dittrich does a short teaching session on force, while students are
attentively listening, taking notes and asking questions. Then he stops and asks, "What
does this have to do with the real world?" He makes a conscious effort to tie in his
teaching to the real world. He then makes this connection tangible by taking the students
to the hallway for a demonstration. He pulls a student down the hallway in his rolling
teacher chair. This eventually leads to a discussion with questions on force and
resistance. I am sure, at this point, that there is a new formula headed our way once we
get back to the classroom.
Although this class is only a semester long, these students have created a network
of support within themselves. They've obviously been in classes together before. I can
just visualize them on the phone at night discussing the assignment. They seem to be
working individually yet in a cohesive team manner as well.
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The classroom is very comfortable for students. At any time they can stop the
teacher and ask questions. He must have shared with them that there is no sense in his
continued teaching if they don't understand the last concept. Throughout the class,
students ask questions of the teacher and one another.

is no exception; she is just

another teammate in this learning environment. This class is very challenging and the
students seem to know that a network of friends and helpers is needed to survive in this
class. As we exit, I think back on my high school experience and wish I could have been
involved with such a group.
Interview

had a wonderful knack for conversing with the poise and ease of an adult.
She was able to share some incredible insights into the high school world and her school
career as well as her family life and personal characteristics. The following information
offers some of the more interesting findings from our interview. I found it incredibly
difficult to leave any piece of information out as all the information somehow seemed
valuable.
Interviewer: Was that [to go to college] an expectation or a desire of your parents?

I think that it was a little of both, the school and my parents to set their kids in
the right direction of education and to be like "this is your goal, this is our goal." "To
give me your diploma of university or college and then you're done, then you can do
whatever you want with your life and that is all I want." That is all my parents are
expecting ofus. No matter what, we were going to get our education.
Interviewer: You mentioned something about other clubs or getting involved in the spirit
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of things. Are you involved in any clubs?
I did the spirit club and then I am a Natural Helper, too.
Interviewer: What are those?

The spirit club puts on assemblies, activities and the spirit week for Home
Coming. The Natural Helper Club has a group of 20 students from each grade. If a friend
or student needs help, they can come to a Natural Helper to talk with them or just have
them listen. We have been to retreats and we get to know all the kids and act as
counselors. That is part of the reason I like it so much because we get to know different
people. I think that is so important. It helps to build up your self-esteem and your
relationships with different people that you wouldn't even talk to. That is how I see it. As
a Natural Helper you get so intimate. You really get to know the person that you are
talking to. You listen to their stories. In soccer, you just talk but you see them in the hall
and don't even know who they are but then you get to soccer and you know who that
person is and what their talents are.
Interviewer: You talked about a supporting group of friends. Do you have a supporting

group of adults in your life?
My parents and my older siblings. My family has always been the base ofmy
whole life. They are so supporting of everything I do and everything I want. Without
them I don't know what I would be now. So many different pressures from high school
and middle school, you know, peer pressures: do this, do drugs and alcohol, be with this
group or do this in that group. I think the morals and what my parents taught me and what
my older siblings have set out in front ofme, I don't know where I would be now.
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Interviewer: What is your attitude towards high school?

I think high school is the most fun four years I have had. It was all fun. I am
meeting different people, whereas in middle school you were just in your little group.
I like going to school. I like it! I am going to miss it a lot when I am done. When you are
in clubs and more in sports and more into the things you like to do I think it is more fun.
I don't know if you know this but I was in Special Education. I have an IEP.
Interviewer: How did you get through that? Tell me more.

I am getting through that right now. It is still kind of there. My parents were
really telling me that I could do it. They helped me believe in myself. In middle school, I
just didn't believe in myself. There was this point where I was failing this class. Then you
are not going to graduate with your class. I was terrified! I am so going to graduate! I
don't care. I am going to work. I am going to do it. I am going to graduate. Coming into
high school I came in more determined. I am going to graduate with my class no matter
what!
Interviewer: What would you rate yourself on a resiliency scale?

Long term I think an 8. I think I still have a lot of things to work on. I am still in
this program. I have my accommodations that are there that I can get if I want. I still try
to do this without them; I am trying to keep up with the class, trying to be more
independent without having those accommodations. Knowing that they are there is a
good thing but also kind of a bad thing because you know that you can get them. I also
know it is part of my job to get the job done and get it done on time. It is part of what the
real world is like. When you do have a job, you have to get your work done.
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Interviewer: So, what advic.e do you have for struggling students?
They can do it! I am going to graduate from high school and that was my biggest
goal. When I was in middle school, I looked up to the seniors and now I am one of them.
I am happy and surprised that I overcame my fear of not being able to do it. I can do it!
That is one of the most important things to say ... that you can do it! You can!
and

was a freshman in high school when I interviewed him during the
2003-04 school year. Although he was only a freshman, his math teacher insisted on my
talking with him. He was at the top in his class in math and seemed very mature for his
age. He went through his entire ten years of school in the same school district. His
parents moved to the U.S. from Mexico for a better way of life. He will be the first one in
his family to graduate from high school as neither his parents nor close uncles have done
so. He is the oldest of three children. He speaks Spanish with his parents because they
simply have survival-level English language skills.

was a freshman in the 2003-04 school year. He was very quiet by nature yet
carried himself with great confidence. He has one younger sister and a large extended
family in the area. Spanish is spoken exclusively at home.
his teachers because they also wonder what it is about
school.

came recommended by
that helps him to succeed in
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and

Classroom Observation

In a small high school, I realize the possibility of observing two students involved
in the same classroom. This is the current situation happening as I observe
and

The class I am observing in is algebra and the day is Thursday, May 201h.
and

are two of the 30 high school students in this class. This algebra

class runs for 90 minutes. Although

and

are only freshmen, this class

consists of 9th, 10th and 11 u, graders. Upon entering the classroom, I notice an easy going
rapport among students and teacher. The common courtesies do not go un-noticed by this
observer. The class begins, oddly enough, with a reading from Chicken Soup for the

Teenage Soul. This activity is a strategy used to strengthen mutual respect among
students. The class schedule is clearly posted and most students begin doing their daily
warm-up exercises after the reading. The structure for this class consists of daily warmup, assignment review, instruction time and another assignment. However, projects and
activities are woven in from time to time. Students are allowed to select their own seating
arrangement. Hispanic students masterfully arrange themselves within earshot of each
other but the arrangement gives the appearance that it is motivated by a male/female
pattern. The students are encouraged to work together in a cooperative fashion.
sit one behind the other.

and

chooses to work alone; however,

works in a group. The instruction time is on the topic of right triangle trigonometry and
the teacher informs them of its importance. It is clear that these students have become
masters of taking notes. I notice the class is blessed with two capable teaching assistants,
one male, one female, both seniors. Throughout the assignment time, the assistants lent
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support without giving away the answers. Several times I hear the teacher or assistants
say, "Show me what you've tried" or "How can your notes help you?" As the class is
winding down,

is finished with his assignment but

is still working.

immediately begins helping other students. In fact many students are helping others. It
seems these students have broken down any racial barriers; they all seem like a team of
learners. This classroom seems like a work-oriented environment with lots of support
available. From my short visit I believe every student believes they can be successful
here!

Interview
Although I was holding onto the bias that ninth graders might not talk
comfortably and reveal rich information,

proved me wrong. As the interview

went on he became more intuitive with where the questions were leading and the
importance of an in-depth response. Here are some of the more interesting things that
came from his interview.

Interviewer: You will be the first in your family to graduate?
Yes, unless some ofmy cousins down in Mexico do.

Interviewer: Do you think the soccer team has helped at all?
I think the sports keep me going a lot faster at school. After soccer practice, I
go home and do my school work and get some rest and that is it. Because I don't want to
get behind in school so soccer kind of speeds me up.

Interviewer: Do your parents have high expectations or is that you?
My mom has high expectations for me because she doesn't want me to stay
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behind like they did and suffer like they did just to get some money.
Interviewer: Do you like school? And have you always liked school?

Yes. Middle school was when I really started to understand everything in

"

school. In elementary school I was starting to learn English but I couldn't understand
things that well. I was pretty good in English by the time I got to middle school and that
is when I started to be good in school.
Interviewer: Are there some people that you remember that kind of helped you along the

way?
One of my neighbors helped me with reading, I think it was second or third
grade.
Interviewer: Do you think the teachers have high expectations for you?

They want us to succeed. Like the teacher I have now, Mrs. Miner, she wants
us to do our best but will help us, explaining something when she sees us struggling. That
is why I like algebra this year, because teachers are helping us with everything. We are
not having as much trouble.
Interviewer: Do you think that she has gone out of her way to help you?

Yes
Interviewer: Have there been other teachers that have done that?

Mrs. Over, she was a math teacher in seventh grade. She explained everything
so clearly I just understood it right away.
Interviewer: Have you thought about after high school? Do you think you might get a job

or do you think you are on the other track and do college?
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Well, I want to go to college and get a degree in something.
Interviewer: On a resiliency scale from one to ten, ten being, I am going to go and you

are not going to stop me and one being I am giving up, where would you put yourself?
I am about a nine.
Interviewer: Regarding self-esteem, how I feel about myself. Where would you put

yourself on that scale?
About a ten. I have never felt bad about myself. I have thought of myself as a
pretty good person. Never put myself down.
Interviewer: If you had suggestions for struggling Hispanic students what would they be?

Not to give up, keep trying even if you fail. Ask questions and don't be afraid.
Study hard.
Interview

Here are just a few of the responses from

interview.

Interviewer: Do you think playing on the soccer team helped you in school?

Yea. It helps me work well with people. Sometimes we have the same class and we
study together.
Interviewer: You are doing well in school. Not all of them are interested in school. How

do you think that you have stayed interested?
I think it is because my parents keep telling me get better grades and like they don't
want me to be like them and work hard in the orchard.
Interviewer: What would you say your overall attitude towards school is?

Well, it is good right now.
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Interviewer: Does it go up and down?
Yea.

Interviewer:

let me tell you what I see in some of my kids. I see they almost feel

embarrnssed when they don't know something so they don't feel comfortable asking.
Have you ever feffthat way?
Ah, when I was in middle school yea? When I was in 7 or 8th grade I started talking
more. I knew it would help me a lot.

Interviewer: Are there certain teachers you like better than others?
Well, no, they are all very nice to me.

Interviewer: Have you thought about--what you are in ninth grade?-- Have you thought
about after high school?
Yes. I am going to go to college and maybe to a medical college if I get the money.

Interviewer: Do you think there are still two cultures is our school? There are the
Hispanics and there are the Anglos, and they are really quite different?
Yea, probably.

Interviewer: Have you broken across that barrier with any kids?
Some.

Interviewer: Why do you think that is?
I don't even know why that is but I have.

Interviewer: Pretend you are going to try and give advice to struggling Hispanic students
at the 3rd or 4thor 5th grade level. What would your advice be to them? What experiences
can you share with them?
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To ask teachers for help and not just quit the work. Don't give up.
Interviewer: There is one theory out there, it is called Resiliency. That is the ability to

keep going through the adversity. If you rated yourself from I to IO with IO being high
resiliency, where seemingly nothing can stop you: and I being very soft, where would
you rafoyourself?
An8.
Interviewer: Has that helped you?

A lot!
Interviewer: Another theory is self-esteem, where you feel pretty good about yourself as a

person. If you rated yourself from 1 to 10 on a self-esteem scale, where would you put
yourself?

9.

was a junior in high school in the 2003-04 school year, at the time of this
study. School was not always easy for her. However, she had somehow worked through
the adversity and in her junior year she earned a grade point average of3.68. She enjoys
school, sports and the clubs that she belongs to. She came recommended to me by her
biology teacher and I am so thankful I chose to interview her. She was a joy to spend
time with and get to know.
's Classroom Observation

Today, I am observing

and it is Tuesday, May 18 1h. The class is

biology/zoology. I enter along with the students and the first thing that strikes me is the
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camaraderie among these students. They act and talk more like a supportive class team
rather than 28 individuals headed on a solo mission. The class consists of28 students, 17
girls and 11 boys. Of these students, 25 are Anglo and 3 are Hispanic. The classroom is a
very print rich environment. Many posters decorate the walls, posters that are not just
science related but about reaching one's goals and striving for your best. Also, student's
work is adorning the wall space letting everyone see what quality, hard work looks like.
In one corner is the school's mission statement. The White board has the class period
schedule listed, to let students see how their period lays out. The seating arrangement is
in rows but no one chooses to sit in the front row.
Class begins with the teacher taking attendance while the students get some well
needed, quiet visiting out of the way. The teacher, Mr. Remfor, occasionally uses a
nickname when taking role and asks where certain students are. He calls his students,
"students of biology." He obviously has a great rapport with his students. After
attendance, the teacher reminds students of their task at hand, which is called "early
work." This consists of one short question written on the overhead projector screen and
students write down their answer, individually, and turn it in. This is a technique for a
quick review of past material. Next, they review yesterday's assignment, which was to
describe the perfect male or female. This is done with the boys constructing one list and
the girls constructing another. After completion, the groups compare lists to explore
common attributes. The most interesting note is where the physical features end up on the
two lists. This all comes about under the biology umbrella while learning about nonrandom mating. It all leads to some fun dialogue between groups. After yesterday's
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review, Mr. Remfor passes out today's assignment, which is a vocabulary word list for
the up-coming chapter. The students are given a choice to work in small groups or
individually. Most students move desks to work in small groups but some choose to work
individually.

works with only one partner, a high achieving Anglo girl in her

same grade. I notice the students, who look like they are working in small groups, are
actually working individually. Maybe it is in case they get stuck or they are simply more
comfortable that way. During this time the teacher circulates the room and lends various
suggestions to students. Some comments and questions are not related to the assignment
and I realize Mr. Remfor is like a friend/counselor/mentor to these students. Some
students use their time more wisely than others. Finally, someone asks when the
assignment is due and finds out they can do it as homework if need be.

chooses a

seat in the middle of a large group of students. It seems she doesn't want to draw
attention to herself or just wants to blend in. I wonder if it is because there are so few
Hispanics in the class or if she wants her quietness to be surrounded by voices.
works very hard and completes the entire sheet during the class period. While other
students are having fun kidding one another in their high school buddy fashion,
keeps right on working. She doesn't take part in this friendly badgering. Her actions seem
to say that this class time is an opportunity not to be wasted! After several minutes, Mr.
Remfor armounces, "Brain research says we have 12 more minutes for this task and we
will be moving on to another activity." I find this to be a very powerful statement that
says "I've done my homework as a teacher and it is research based."
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This is Day 162 in the school year and I expect much more off-task behavior than
I see. Although there is not much direct instruction going on today, it is obvious these
kids know how to learn. In summary, this classroom is healthy, caring, nurturing,
stimulating, challenging, and rewarding.
's Interview

While interviewing

some very interesting information began to appear.

Following, you will find just a few excerpts from our interview.
Interviewer: You are in a couple of clubs? One is Honors Club; how did you get involved

in that?
I heard about it from a couple of teachers who told me it would be good for me
to apply. You have to have a GPA of 3.5 or above. So, I applied and was accepted.
Interviewer: Do you think that clubs and sports helped you in school?

I think that I am a little more confident in myself and in working with people.
Track and Field is an individual sport so I have to work on myself and things I am not
good at.
Interviewer: Do you feel that you have a solid group of friends or peers with similar

expectations as you?
I think I do. My parents both want me to succeed and I want the same things
too. My friends all want to graduate from high school and then go on to college. And then
do whatever they want to do.
Interviewer: Is that your expectation also, to go on to college?

Yes.
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Interviewer: Are there some teachers that you feel pretty close to?
Mr. Pole. He either helps me with my homework or just personal reasons. He
has known my family for so long. Mr. Daney, he is a pretty cool guy. I really like the way
he teaches class.

·· Interviewer: Other that1 teachi~g class do you feel you can go to those teachers with other
questions as well?
Yes.

Interviewer: Have you always liked school?
Not really. Elementary school I really enjoyed because you get to play and
experiment. I think from 5th and 6tl' I really didn't enjoy. But 7th grade I started to enjoy
more.

Interviewer: Do you think it was because of the transition to a new school or what do you
equate that to?
I think it was because of the transition to a new school. I think, as kids, we were
trying to define ourselves, like who we were. People were being picked on, outcast.

Interviewer: Do you think the teachers have high expectations for you?
I think they do because some days I have really good days and turn in quality
work and then I don't know, something happens and I go down hill and then they are
harder on me and my grades because they know I can do better. And I know I can do
better.

Interviewer: If you could give advice to Hispanic students who are struggling at the
elementary or middle school level what would that be?
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I guess I would say try your best. It is not always easy to understand something
that is foreign to you but if you could, find someone who was bilingual who could help
you and could maybe understand a little bit better.
Interviewer: If you had to sum up how you were successful in school?

I guess I was successful with all the help that I had. I did part of it by myself and
then I had my support group so when I started to fall back they would be there saying
"You can do it, keep trying, start all over again.

CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary

1'hi§ qualitative etlmographic research study took a close look at several highly
successful Hispanic students and delved deeper into "why" these students were
successful. What is it that these students have that is missing from other Hispanic
students? How did these students beat the odds stacked against them to become
academically successful? This etlmographic study was carried out over several months
through observations and student interviews. Coded information was categorized in an
effort to locate commonalities such as high self-efficacy or supportive family structure.
Common themes might also include high teacher expectation or caring relationships with
teachers. The results that were derived from the interviews can be seen in Table!.
Conclusions
After sorting the information into common major headings, it can be assumed that
certain traits are common to these resilient successful Hispanic students. The following
categories emerged throughout this study.

Supportive Relationships
Supportive relationships refer to the presence of at least one person in the students' lives
who conveyed an attitude of compassion toward them. A person who gives them the
message that "I know you're doing the best you can" and lends support in many ways.
Some very important ways to support students are to simply be available for them, listen
to them and show an interest in them. All of the participants in this study had strong,
41
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Table I

Summary ofStudent Responses and Chosen Categories From Interviews

Participant's response

.. ''ldon'tlmow what I'd do without my friends
and friendships I've developed."
"When I start to break down I have friends who pick
me back up."

Category

Supportive relationships

"I believe in myself now."
"I know I have to work at things I'm not
good at."
"I've crossed over that border between Anglo
kids and Hispanics."

Student characteristics

"My family has been the base ofmy
whole life."
"My parents want me to get better grades."
"Even ifwe grew up in Mexico we were
going to get a good education, somehow."

Family factors

"I'm involved in Spirit Club and Natural Helpers
Club."
"My overall attitude toward school is good now;
I'm talking to the teachers more."

School factors

"I think teachers have high expectations
because when I go downhill they are harder on
me and my grades. They know I can do better."
"I just learn more from them when you trust them."

Teacher expectations
and relationships

"I want to go to college and then to
medical school."
"I'm going to college but I don't know
what I want to do."

Future implications
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caring relationships with more than one adult in their lives. Whether the adult was a
parent, pastor, teacher or counselor, they had an adult in their lives that was willing to
help them in their struggles. All participants reported that they had a caring adult who
understood them and loved them. This made a big difference in their ability to succeed.

Student Characteristics
Student characteristics are those attributes within students that allow them the
fortitude to fight through adversity rather than give up. Attributes include high selfesteem, internal locus of control, and a positive disposition. High self-esteem equips the
student with the pride it takes to do high-quality work. Internal locus of control is also
evident in these students. They believe that they are in control of their own destiny; it is
not controlled by others. A positive disposition is quite evident in these participants as
well. They believe they have the ability and training to do their job well. They are·
comfortable with their problem solving skills and have many chances to practice them.
These students posses many or all of these attributes.

Family Factors
Family factors refer to many different facets of family support. Most resilient
children seem to have had the opportunity to establish a close bond with at least one
caregiver who gives them support and attention. However, the support may come from
aunts, uncles, siblings, or grandparents. Regardless of where the support came from,
these students knew that their family loved them, unconditionally. They also knew they
were part of a family and felt stronger because of the family unit. They realized that their
family supported them and loved them regardless of their academic success. The parents
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of all students involved in this study had high expectations for their children. This
appeared to lead to higher academic outcomes. All students conveyed that they couldn't
have been successful without the support of their loving family.

School Factors
School factors for this study refer to the feelings students got while at school. It
also refers to the opportunities for meaningful participation at school. This participation
might have been in the classroom but often times included involvement in extra
curricular activities such as sports teams or clubs. All participants in this study knew that
school was a safe place, physically and emotionally. They viewed school as a place that
supported all students; not a place that alienated them. All participants were involved in
some activity at school outside of the classroom. More importantly, they all had a good
attitude toward school. They felt that school was both fun and meaningful.

Teacher Expectations
Teacher expectations refer to the messages teachers sent to students. Did they
send the message, "I believe in you and demand your best effort"? The students know
that the expectations are high because the teachers believe in them. Another valuable
quality teachers can relay is their willingness to create a positive relationship with these
students. The participants of this study said they could go talk to some teachers anytime
for any reason. The teachers gave effective feedback and adequate use of praise as well.
Students believed in themselves partly because the teacher believed in them. They
equated high expectations with a sense of honor.
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Future Implications
Future implications refer to the students' abilities to look beyond today and gain

the broader perspective of what the future might hold for them. What goals or aspirations
did these students have for themselves? Do these students have a deeper sense of purpose
because of their support teams? All the participants in this study had a realistic grasp on
their future. They felt that teachers, parents and friends were all helping them to look
beyond today. All participants expressed the desire to attend college and continue their
education. They had great advice to share with upcoming students who may face
adversity in their lives. They simply wanted to continue working hard and wanted the
best for themselves and others.
Other Factors

Let it be known that there were other commonalities and differences among these
participants as well. For instance, their families' income levels placed them in the low
socio-economic category. All of these participants were second-generation Mexican
Americans. Spanish was the primary language spoken in their homes.
One of the differences between the participants was the number of children in
their respective families. Also noticed as a difference was where the participants fit into
the birth order of their families. The number of extended family members, living in the
vicinity, varied between participants as well.
Although this study does not have a great number of participants, I believe there
is much we can learn from the information gathered. It seems we sometimes don't give
enough credit to the student's opinions of themselves. There is great knowledge and
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insight hidden in these students if we can find a way to uncover it.
Limitations of the Study
In this qualitative study, four students were extensively interviewed and observed
in their natural educational settings. The purposeful sampling reflects the experiences and
perceptions of the interviewees at one particular point in time. Although the interviewer
tried to keep the data "bias-free," there was great difficulty in this. Another limitation to
this project is that only Hispanic students were taken into account. Therefore, one could
make a case that this information is of little use to other minority groups such as Blacks
or Asians. It would be inappropriate to generalize this information other than to Hispanic
students in a small school district in north central Washington.
Recommendations
It is my belief that further studies need to be undertaken to look at the correlation
of resiliency and successful Hispanic students. Some factors are not changeable from the
schools' or teachers' standpoint. We cannot do much about the family a child is born into
or how supportive the parents choose to be in the school situation. On the other hand,
some factors are well within our grasp to affect a change. In fact, the school atmosphere
is entirely up to us as educators. We must make schools an emotionally safe place. We
must find and foster ways for these students to succeed, which will lead to higher selfefficacy, which, in tum, will lead to higher motivation, which, in tum, will lead to higher
success.
Along with educational research, research on resiliency gives educators new ideas
for creating schools where all students can succeed. These schools can be places where
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not only learning is celebrated and fostered, but havens where some of the most basic
human needs are being successfully met. Children need to feel successful but in order to
feel successful they need to loved. Classrooms need to be havens where youth gain
confidence and the knowledge that they have a place in our society. Schools can be
liaisons between students and other facets of our communities. Schools can be an
important part of the support system that sets at-risk students up for success. Resiliency
theory challenges educators to focus more on a student's strengths rather than weaknesses
when analyzing a student's qualities. Furthermore, this theory confirms that affirming the
power of those strengths is a lifeline to resiliency. It shows that things that are right in the
lives of people, with encouragement, can build a path of triumph over what is wrong.
Most importantly, it indicates what must be in place in institutions, especially schools, for
resiliency to flourish in the lives of students and adults who learn and work there.
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APPENDIXES
Appendix A
Parent Consent Form
Central Washington University
Parent Consent Form for Research Participation
"Beating The Odds" How Bi-Lingual Hispanic Students Work Through the Adversity to
Become High Achieving Students
As part of my graduate research project I am conducting a study regarding
academically successful Hispanic students. The study involves interviews and
observations with students during the 2004 school year.
The interviews are an attempt to identify common characteristics of academically
successful Hispanic students. The interviews will be relatively short in length and I will
tape record the interviews for the most accurate information.
Participation is this study is totally voluntary and the participant may withdraw at
any time during the study. I guarantee that neither you nor your child's name will be
made public and identity will remain confidential. False names will be used in any
publication of this study. There are no anticipated risks or physical discomforts
associated with this study.
Although the results of this study may have little effect on your child individually,
it is my hope that the information gathered will assist educators in future attempts to help
Hispanic students succeed.
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If you have any further questions regarding this project or its procedures please feel free
to contact me or my supervisor at any time.
Sincerely, Mark Hassinger

Mark Hassinger, Principal Investigator

Dr. Lee Plourde

Cascade School District

Faculty Supervisor

Home:

.

CWU

plourdel@cwu.edu

Work: Osborn Elementary

225 Central St.
509-548-5839
I agree for my child to participate in this study, and I understand that the interviews will
be confidential.
Participant's name:

Signature of Participant's Parent/Guardian

Please note: Content has been redacted from this page due to privacy concerns,
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AppendixB
Sample of Field Notes
Tuesday, May 18, 2004
's classroom observation Biology
28 students, 11 boys 17 girls 25 Anglo, 3 Hispanic
Atmosphere seems very energetic and lively they seem more like a team rather than
classmates
There are posters and lots of student work everywhere in the classroom
Class Mission statement is posted on the front wall
White board has the class schedule on it
Seating arrangement is in rows ... no one in the front row??????
Teacher takes attendance ... the noise level goes down
He lets them keep visiting quietly
He uses "nicknames" for many students, they seem to like it.
He calls them "Students of biology" what a great rapport
Now he asks them to start their early work (Entry review task)
Review yesterday lesson The perfect male or female
Today's assignment ... Vocabulary list for up-coming chapter
"You may work in small groups or individual"

works with one partner. An Anglo

girl
Teacher circulated the room and lends some assistance. He seems like a
friend/counselor/mentor for them.
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-very quiet, hard working, acts like this work time is an opportunity, not
permission to mess around
Teacher announces ... "Brain research shows we will work on this for 12 more minutes
and then change activities"
Words that come to mind regarding this classroom ...
Caring, Nurturing, Healthy, Stimulating, Rewarding!
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Appendix C
Guiding Questions
General Guiding Questions for Student Interview
Home
•

Tell me a little about yourself.

•

How long have you lived here?

•

Did your parents grow up here?

•

Do you have any brothers and sisters? Are you the oldest? Youngest?

•

Do you have extended family nearby?
Community

•

What extra activities do you have outside of school? Church? Youth group? Sports?
Clubs?

•

Do you think these help you in your school work at all? How?
Relationships

•

Would you say you have a solid network of friends or peers with the same desires or
expectations of the future?

•

Are there other supporting adults in your life? Tell me about them.
School

•

What is your overall attitude toward school?

•

Have you always liked school?

•

Was there a turning point where you began to like school? If so, what was it?

•

Are there subjects you like better than others?
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(

•

Do you like the teachers? Are there certain teachers you like better than others? Why?

•

Do you think the teachers have high expectations for you?

•

Do you get the message that they care for you as a person as well as a student?

•

What do you want to do after high school?

•

Huw would you i'l"i!Y You worked through the adversity or difficulties of school?

•

What advice would you have for struggling Hispanic students today?
Resiliency

•

If you were to rate yourself on a resiliency scale from 1 to 10, where would you place

yourself?
Self-Esteem
•

If you were to rate yourself on a self-Esteem scale from 1 to 10, where would you

place yourself?
Future Implications
•

If you could give advice to future Hispanic students, what would that be?

•

What are your intentions after high school?

* Please note that further questions were occasionally asked when appropriate to deepen
the understanding and gain rich, accurate information.

